
2024-2025



[image: ]

SEND Information Report




Mrs Abbott (SENCo) is responsible for Special Educational Needs and Disabilities (SEND).  Mrs Abbott can be contacted on 01722 554300 or sabbott@stmartins.dsat.org.uk





Welcome 
St Martin’s C of E (VA) Primary School is a mainstream primary school, which is part of multi-academy trust, called Diocese of Salisbury Academy Trust (DSAT).  We are committed to providing a high-equality education for all children in our school.  We believe that all children have a common entitlement to a broad and balanced academic and social curriculum which is accessible to them, and to be fully included in all aspects of school life. 

What is the purpose of this report? 
The purpose of this report is to give parents, carers and children a clear understanding of the support available to them, as well as the processes that the school uses to identify and assess children with special educational needs (SEN).   In 2014, the government published the SEN Code of Practice.  This is statutory guidance for organisations that work with and support children and young people with SEN and disabilities.  It is a set of guidelines that the DfE (Department for Education) say local authorities and schools must follow. 

What types of SEN do we support at St Martin’s?
Broad areas of need at St Martin’s:

Main needs supported in school in 2024/25:
	Cognition & Learning
	10
	33.3%

	Social, emotional, mental health
	11
	36.7%

	Speech & language, communication needs
	6
	20.0%

	Physical, sensory needs 
	3
	10.0%


Who and what is a Special Educational Needs Coordinator (SENCo)? 
Mrs Sally Abbott became the school SENCo in April 2024.  Mrs Abbott is a qualified teacher and is a part of the Senior Leadership Team, and also leads English as an Additional Language (EAL).  
Mrs Abbott has been a teacher since 2005, and gained SENCo accreditation in 2013.  She also has a PGDip in assessment of Specific Learning Difficulties, including dyslexia. 
As SENCo, Mrs Abbott is responsible for: 
· Coordinating SEN provision
The SENCO oversees the school's policy and practices related to SEN, ensuring that all students with SEN have access to appropriate support. 
· Identifying and assessing SEN
They play a crucial role in identifying students who may have SEN, working with staff and parents to gather information and assess their needs. 
· Developing and implementing support plans
This includes developing Individual Education Plans (Success Plans) and other tailored support strategies to meet individual student needs. 
· Monitoring progress
The SENCO supports teachers to regularly monitor the progress of students with SEN, adjusting support plans as needed to ensure they are making adequate progress. 
· Liaising with parents and professionals
They act as a key point of contact for parents, providing information and support, and also work with external professionals, such as educational psychologists and therapists, to coordinate support. 
· Ensuring compliance with legislation
The SENCO ensures the school complies with relevant laws and regulations regarding SEN, such as the Children and Families Act 2014 and the SEND Code of Practice. 
· Advocacy and support
They advocate for the needs of students with SEN within the school and beyond, ensuring they receive the support they need to thrive. 






How do we know if a pupil needs extra help
Teachers, with the support of the senior leadership team, make regular assessments of progress for all pupils.  These may include standardised assessments as well as formative assessment of teachers and support staff, based on classroom practice.  
From these assessments, it is possible to identify pupils who are making less than expected progress given their age and individual circumstances.  Progress in all four areas of SEND are considered, i.e. appropriate development of speech and language, physical and sensory needs and social, emotional and mental health, as well as cognition and learning. 
Typically, progress will be discussed at pupil progress meetings which take place three times/year.  However, a teacher, parent or child may raise their concerns at any time.  Following discussions with the SENCo and subject leaders, any areas of weakness are targeted through high quality teaching, which may involve adapting tasks and resources, providing additional adult support or intervention. This is discussed with parents.  
Where progress continues to be less than expected, the teacher and class teacher assess whether the child has SEN.  This may involve additional assessments by either the SENCo or external agencies.  As well as NTS standardised assessments for reading, spelling, punctuation and grammar and maths, specific assessments such as YARC (reading), Sandwell (maths) or Salford (spelling), which may identify specific weaknesses. This graduated response is shown in the Assess flowchart below 
In 2024/25, an additional 12 pupils were added to the SEND register.  This included pupils joining the school, with already identified SEND needs.  Other pupils were identified through the graduated response.
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How do we work with others, including parents and children
It is important that decisions are not made in isolation and that we share information and collaborate to ensure the best SEND provision. 


Parents and where appropriate, children, are included in meetings to discuss concerns, progress and to review success plans (three times a year).  Parents are supported with formal processes such as EHCP applications or discussion with external advisors.  The views of the child are included in all our assessments. 


What is St Martin’s approach to teaching pupils with SEND? 
All children have the right to a broad and balanced curriculum that is relevant and adapted, and which demonstrates progression and coherence. As such, the school is committed to identify and support all pupils who experience difficulties and, subject to the overall constraints of the school budget, provide such children with the levels of resources to meet their curricular needs.  
We take a person-centred approach to meet individual needs.  We may use a wide range of different strategies and adaptations to maximise progress. This may involve adapting learning activities, providing different resources, including teaching support. 
We adopt a Plan - Do – Review approach.  Teachers plan for individual children alongside group planning, deliver in an inclusive environment and set new targets in response to learning.

The graduated approach is a 4-part cycle of assess, plan, do, review. 
Review
We will assess how well the support we put in place helped the child to meet the outcomes we set. We will use our improved understanding of 
your child’s needs to improve the support we offer. 
Assess
If your child is not making the expected level of progress, we will make an assessment to find out what strengths and difficulties your child has. We will ask for input from you and your child, as well as getting help from external professionals where necessary. 










Plan
In discussion with you and your child, we will decide what outcomes we are hoping to achieve. We will make a plan of the support we will offer your child to help them meet those outcomes. We will make a record of this and share it with you and all relevant school staff.
Do
We will put our plan into practice. 
The class teacher, with the support of the SENCO, will be responsible for working with your child on a daily basis, and making sure the support we put in place is having the impact we intended.











How will teachers support my child day to day?
Learning is individual for every child at St Martin’s. Teachers make adaptations and adjustments everyday to support all children within the classroom.  This may look different in each lesson and each classroom but may include strategies, such as: 
· 



In addition, the school runs a number of interventions, which this year have included: 
· Phonics catch up 
· ELS Essentials reading scheme
· NELi Language scheme
· Bespoke maths, reading and writing interventions
Pupils with SEND may also be eligible for access arrangements in tests, such as Key Stage 2 SATS.

How do we monitor the progress of pupils with SEND?
Once a child has been assessed as a child with SEN or a disability, and is failing to make progress in at least one of the four areas of SEN, teachers set up a learning plan, which focuses on the child’s primary need. 
We gain the views of parents and pupils to complete a pupil profile.  This plan is intended to ensure long term outcomes are achievable through achievable shorter-term targets.  The plans are reviewed termly in collaboration with parents and pupils.  
Progress towards these targets is monitored by the class teacher, SENCo and Senior Leadership Team (SLT). 
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Education and Health Care Plan (EHCP) 
A child who requires specific support in class and where progress and needs have not been met through a learning plan (as above) will be considered for an EHCP.  The EHCP assessment is put forward to the SEND panel to be considered for an EHCP.  A child at this level will be allocated a SEND Lead Worker through Wiltshire Council SEND Service. Parents, the child, school and any other agencies involved will be asked for their input which will be presented to the Wiltshire Council SEND panel.  Further information is available in our SEND Policy.  

In 2024/25, all pupils with SEN have an appropriate learning plan, which has been reviewed at the key assessment dates, alongside parents and pupils, and based on assessment, have benefited from new targets where appropriate.



How are children with SEND involved when we plan support?
As the child is at the heart of our decision making and the support we provide, it is important that we get to know them as individuals.  We discuss their interests and strengths, and what they find difficult and what they feel helps them.  This is captured on their individual learning plan or within EHCP applications. 
In addition, periodically we survey pupils with SEND or other characteristics to gauge their opinions, for instance on their enjoyment of school, their views on learning and other aspects which might impact on their progress. 

How are parents involved in decisions made about a child’s education
As well as providing twice yearly reports to all parents, classteachers will meet three times a year to: 
· Set clear outcomes for your child’s progress,
· Review progress towards those outcomes,
· Discuss the support we will put in place to help your child make that progress.
The SENCo may attend these meetings to provide additional support. 
We know that you are the expert when it comes to your child’s needs and aspirations so it is important for us that you fully understand how we are trying to meet your child’s needs and to ensure you tell us what you think would work best.  We also need to know how your child’s need is impacting your child outside of school and how you cope with their needs. 
If you have any concerns between reviews, please contact your child’s class teacher in the first instance.  This may be at the school gate or you can make contact through the school office: 01722 554300 or admin@stmartins.dsat.org.uk 
The SENCo will work closely with parents and teachers in preparation for an EHCP application, a referral for addition support form an external organisation or to inform a needs led approach to supporting a child. 


How do we support pupils with transition from nursery and to secondary school?
Pupils entering from nursery with an existing SEN need will be supported by an enhanced transition.  This will usually involve a meeting between the parents, nursery SENCo the school SENCo and possibly the local authority EYFS Inclusion Lead.  This will be an opportunity to share information, strategies and adaptations.  The child will be supported to access stay and play sessions in school prior to starting in September.   Where a child already has an EHCP, the local authority will consult with school to see if the school can meet the child’s needs. 

For Year 6 pupils with SEN, secondary schools will be advised of SEND needs and additional support required.  For pupils with EHCPs, the school will complete a special EHCP review in Year 5, which will help to identify the most suitable secondary school, and ensure parent and pupil are able to contribute their preferences.  The local authority will consult with the secondary school to ensure the child’s needs can be met.  An enhanced transition is then offered. 


How do we support pupils joining us from another school?
The school has a set procedure to support pupils and parents, which starts with visiting the school and meeting Senior Leadership Team.  A checklist ensures that parents and pupils are guided through the induction process and the school has the information needed to inform how we support a child.  Where a child already has an EHCP, we will be consulted by the local authority to ensure we can meet the child’s needs effectively. 

















Who helps in providing support for our pupils with SEND?



How do we ensure staff have the necessary expertise and training?
All staff receive ongoing Career Professional Development (CPD).  This may take place on a whole school training day, a twilight session or in other meetings.  Some staff will have bespoke training to support their role.  

Examples of training content in 2024/25 includes: 
· Creating successful individual learning plans 
· Best practice for teaching assistants
· Classroom strategies for supporting learners with SEND
· ELSA training
· Speech & Language training
· Teamteach / supporting emotional dysregulation
· SENCo mentoring of teachers and TAs
· Educational Psychologist / Specialist SEN team guidance and feedback
· Training on phonics, reading and maths schemes including adaptation for SEND
· Training on supporting writing

How will the school support a child’s mental health and emotional and social development?
This year we provided the following support: 
· 1:1 ELSA sessions to support individual needs
· Forest school
· Group ELSA interventions such as Zones of Regulation
· Group and individual sessions , such as Coping Cats, with Mental Health School Team (MHST, part of CAMHS)
· Play therapy on site for pupils based at local Refuge
· Pupils with SEN are encouraged to be a part of the School Council and undertake other class and school responsibilities. 
· Meet & Greet is provided for a number of children with emotionally-based school avoidance, or who have difficult starts in the morning. 

The school has a ‘zero tolerance’ approach to bullying.  We recognise that pupils with differences are more likely to be bullied. 
We prevent bullying in our school through the following strategies:
1. We believe that responding to bullying should not start at the point at which a child has been bullied. We develop more sophisticated approaches in which Academy staff proactively gather intelligence about issues between pupils which might provoke conflict and develop strategies to prevent bullying occurring in the first place. 
2. St Martin’s follow a comprehensive PSHE and Relationships curriculum which involves developing an understanding of difference, promotes developing healthy relationships, mental health, British Values and children’s skills in being able to voice concerns.
We use dedicated days, events or projects and assemblies to recognise and support issues and differences.
3. Staff themselves, in consultation with SLT, will be able to determine what will work best for their pupils, depending on the particular issues they need to address. 
4. We create an ethos of good behaviour where pupils treat one another and the staff with respect because they know that this is the right way to behave. Values of respect for staff and other pupils, an understanding of the value of education, and a clear understanding of how our actions affect others, permeate the whole Academy environment and are reinforced by staff and older pupils who set a good example to the rest.  Staff also receive training to provide a consistent approach. 

What do you do if bullying has taken place 
Prevention 
1. We believe that responding to bullying should not start at the point at which a child has been bullied. We develop more sophisticated approaches in which Academy staff proactively gather intelligence about issues between pupils which might provoke conflict and develop strategies to prevent bullying occurring in the first place. 
2. All Academies follow a comprehensive PSHE and Relationships curriculum which involves developing an understanding of difference, promotes developing healthy relationships, mental health, British Values and children’s skills in being able to voice concerns.
Academies may further support and highlight issues through dedicated days, events or projects, or through assemblies. 
3. Staff themselves, in consultation with SLT, will be able to determine what will work best for their pupils, depending on the particular issues they need to address. 
4. We create an ethos of good behaviour where pupils treat one another and the Academy staff with respect because they know that this is the right way to behave. Values of respect for staff and other pupils, an understanding of the value of education, and a clear understanding of how our actions affect others, permeate the whole Academy environment and are reinforced by staff and older pupils who set a good example to the rest. 
The school’s governors monitor and evaluate how effectively the school is dealing with bullying, with regard to its Anti-bullying Policy.  The policy is available here. 

How does the school support pupils with disabilities in the school environment?
Please read our Equality Policy for further information on how and when the school will make reasonable adjustments to support pupils with disabilities.  Adjustments reflect the needs of an individual.  At St Martin’s, auxiliary aids and services, may include additional or different resources in class, such as writing tools, reading overlays, assistive technology, or adapted seating.  It may be useful to provide sensory breaks, additional adult support or adapted tasks to enable a child with disability to be successful.  


Complaints 
If someone has a complaint regarding the SEND process, Mrs Abbott would like the opportunity to discuss the matter first.  However, if the complaint cannot be resolved with full agreement, Mrs Abbott will follow the Complaints Policy.    To see the full explanation of suitable avenues for complaint, see pages 246 and 247 of the SEND Code of Practice.
If you feel that our school has discriminated against your child because of their SEN, you have the right to make a discrimination claim to the first-tier SEND tribunal. To find out how to make such a claim, you should visit: https://www.gov.uk/complain-about-school/disability-discrimination 
You can make a claim about alleged discrimination regarding:
· Admission
· Exclusion
· Provision of education and associated services
· Making reasonable adjustments, including the provision of auxiliary aids and services
Before going to a SEND tribunal, you can go through processes called disagreement resolution or mediation, where you try to resolve your disagreement before it reaches the tribunal.  
Contact details of the disagreement resolution and mediation services for Wiltshire Council is provided on the Wiltshire Local Offer website 


Links 

· http://www.wiltshire.gov.uk/local-offer 
· http://www.autismeducationtrust.org.uk 
· http://www.anti-bullyingalliance.org.uk

Team Pupil


Meeting 1:1 with parents to discuss concerns or progress towards St Martin's success plan.


Meeting for SEND Support Plan/ EHCP reviews with the parent, pupil, class teacher and other outside agencies.


Accompanying parents when professionals are in school. 


Parents' evenings for parents and pupils to look at their work and discuss progress. 


Meeting with the SEND link governor to make sure Mrs Abbott is supported. 


Pupil progess meetings with headteacher, class teacher and SENCo


Attending training to support specific needs






Preteaching


teaching of certain skills, specific knowledge and vocabulary before the lesson


Resources


Use of 'hands-on' equipment such as counters or words mats



Scaffolding


teaching of certain skills, specific knowledge and vocabulary before the lesson


Resources


Use of 'hands-on' equipment such as counters or words mats



Visual reminders


Visual instructions, timetables, prompt cards, emotional thermometers, reward ladders



Parents: Parents know more about their child than we will ever know and are the best source of information and insight we have.


Pupils: If we want to understand how to best support, we need to be talking to the children, which is why they are asked to come to every review (if they can).


Teachers: Teachers are working with the pupils every day and are the people in school who know them best. They can effectively put provision in place to support them. 


Outside Agencies: Sometimes we need some advice from people outside of school. This year we have worked with an EP (Educational Psychologist) and the Wiltshire SENSS team. We have also worked with professionals from CAMHS as well as some organisations to help parents at home. 


ELSA: Mr Adlam and is fully trained in providing emotional and social skills support to children. They help them to understand and express their feelings. 


TA's: Our TAs work closely with the class teacher and SENCo to deliver interventions and monitor the pupils progress. 



Physical and sensory


This may include a physical disability which may hinder a child from using resources .  This may include visual, hearing and multi-sensory impairments.


Cognition and Learning


This may include specific learning difficulties such as dyslexia, dyscalculia and dyspraxia.   It may include more general learning difficulties. 


Communication and Interaction


Children may find it difficult to say what they want to, understand what is said to them or not understand /use the social rules of communication. Children with ASD often have C&I needs


Social, emotional and mental health


Children experience a widerange of social and emotional difficuoties.  This may manifext in certain behaviours, such as being withdrawn or disruptive. Children with ADHD/ADD may have SEMH needs.
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Tiny’s Success Plan

Name: | Tiny Tim

[ poB: [ 25.12.2018

| Year/Class: | 2/Kangaroo | Attendance | 98% | ./MSP/EHCP |

Provision

Teaching strategies

; Maths preteach/reteach
; 1:1 TA Support

C&I, C&L, SEMH, SPN
Other comment:

Category of need/diagnosis

What | am great at/enjoy Things | find challenging

Personal adaptations

Visual timers

Coloured overlay/ruler

Spelling/reading aids: e.g. word banks, handwriting guides

Maths fluency aids: e.g. number lines, timetable squares

Writing aids: e.g. pencil grips, adapted pens, writing slope |

Interventions
Speech & Language Therapy

Nii / EAL Language intervention

Nessy,

Paired Reading

Reading Comprehension

Precision reading / Precision spelling
Meet & Greet

ELSA

Forest School
Other:

I love playing with my friends. I'm
really kind and think of others.

I play football on Saturdays

I like making things, especially using
construction stuff or rubbish.

I find It hard to sit still for long.

I find writing really hard. I find it
difficult to remember how to make my
letters or how to spell words.

Reading is OK but it takes me a while.

What’s important to me Things you should know

My family, Mum and my little sister, I need to move around.

are really important to me. I might need help in forming my letters.
I have two best friends, Tom and Tilly. [ I take a while to read.

I want to be a professional footballer so | I lose my way when I write.

football Is Important.

What | am successful at in my learning

I am doing well learning my phonics with Mrs Wilson in the afternoon.
I have moved up 3 book bands this year.
I always do really well in maths

How you can support me

Supporting agencies

Social Care, Keyworker, Education Welfare Officer, LAC Education
Services, Young Carers

SENSS, EP, Autism Pathways, Behaviour Support Team, CAMHS
SALT, OT, Advisory teacher for hearing or visual impairment
Other

Give me breaks to move

Provide a handwriting alphabet when I need to write.

Remind me where I need to start my writing.

Provide a pencil grip and writing slope.

Read with me or give me time if I'm reading, especially off the board.

Long-term targets

Autumn:

To write a legible sentence

To read books at age-appropriate level with fluency
To complete learning without distraction
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b
Targets What will it look like if | Strategies End RAG rating & comment if
am successful? needed (amber or red)
(Success Criteria)
1. To write curly Letters, (c, @, s, d, 0,9, @), [ ¢ Handwriting practice calming activity after
caterpillar letters with | will be correctly formed lunch checked by teacher or Handwriting
the correct formation. In my Independent interventions 15 mins x 3/weekly
writing. e Alphabet handwriting guide on desk, in back
of English book and on display
e In class feedback when writing independently
2. To use finger spaces Words will be separated by e Use of finger space reminder
between words an appropriate finger space | o In class feedback when writing independently
and sentence will be legible.
3. To read XXXX books Tiny will read known e Opportunity to discuss the text and identify
with fluency common exception words difficult vocabulary before reading.
without ‘sounding out’. e Paired reading or RWIng reading intervention
Where words have been e Repetition of texts
decoded, he willbe ableto | &  Practice of reading common exception words
reread a passage with
fluency
4. To finish a short task Tiny will complete task and e Variation of length and type of task to ensure
maintaining attention be able to move onto either appropriate to Tiny’s attention span
another short task or reward | ¢  Use of Now & Next board, reward chart
activity. e Adult check-in to check understanding
e Visual prompts
e Opportunity to reduce writing workload —
mindmaps, posters...
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